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Establish a sense of urgency for increasing literacy achievement
for every Michigan student
Create awareness of the statewide collaborative network focused
on literacy
Provide examples of the efforts to leverage resources focused on
a vision for student learning

Background and Partners in Collaboration

41st 45th 48th 46%

Purpose of this Executive Summary

The Early Literacy Task Force is a sub-committee of the Michigan
Association of Intermediate School Administrators
“We must disturb
(MAISA) General Education Leadership Network
the comfortable in (GELN) representing Michigan’s 56 intermediate
Michigan literacy.” school districts. The task force led an effort to
Dr. Nell Duke create early literacy resources to support Michigan
educators in improving literacy skills of all
students. Membership includes representatives from GELN, Michigan
Department of Education, Michigan State University, University of
Michigan, Michigan Elementary and Middle School Principals Association,
Michigan Association of Computer Users in Learning, and more. The
group has met monthly since December 2015. For a complete list of
members, visit our GELN Early Literacy Webpage.

Urgency and Responsibility

There is an urgency for stakeholders to rally around new approaches to
impacting our system in support of literacy. Michigan M-STEP data from
2015 portrays a startling reality: less than 50% of Michigan’s 3rd Graders
are proficient readers.

From Theory to Action

The Early Literacy Task Force developed a theory of action to focus
intentional work of the statewide partnership group. The theory of
action requires a structure of supports from the system to the student
level. System level essentials that are articulated and adopted will propel
the alignment of literacy policies, funding, and resources across the state,
regions, and local levels. With these systems in place, we will develop literacy
leadership capacity at state, regional and local levels in an intentional,
multi-year manner. Only then, can we ensure quality professional learning
sustained through effective coaching that supports teachers’ development
of instructional skills. Commitment to this systems approach will lead to
high-quality instructional practices in every classroom, where every student
will develop further literacy knowledge, skills, and dispositions leading to
improved reading achievement.

Nationally, Michigan ranks

41st in 4th Grade

reading scores on the 2015 National
Assessment of Educational Progress.
(source: NationsReportCard.gov)

Nationally, Michigan ranks

45th in 4th Grade

reading scores for Students who are
Economically Disadvantaged

48th for Students

who are Economically Advantaged
(source: EdTrustMidwest.org)

Only 46% of Students
are proficient on the 3rd grade 2016
English Language Arts M-STEP
Assessment
(source: MiSchoolData.org)
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Deliverables
Future Action

Literacy Essentials + Coaching Essentials + Organizational Essentials

Through a grant from Michigan Department of Education, the Early Literacy Task Force and its partners created
foundational documents to support teachers, literacy coaches, and school administrators in building systems to support
high-quality literacy instruction. The four documents are described below.
GRADES K TO 3

PREKINDERGARTEN
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Essential Instructional
Instructional
Practices in Early
gLiteracy
e l n Essential
Practices in Early Literacy
General
Education
Leadership Network
By the Early Literacy Task Force, a subcommittee
of the
Michigan
a MAISA (MAISA)
collaborative
Association of Intermediate School Administrators
General
Education Leadership Network (GELN), which represents Michigan’s 56
Intermediate School Districts. For a full list of representatives, please see
the back page.

INSTRUCTIONAL PRACTICES

This document is intended to be read in
concert with Essential Instructional
Practices in Early Literacy,
Kindergarten - Grade 3. There is
important overlap and continuity in these
two documents.
You may not excerpt from this document in
published form, print or digital, without written
permission from the MAISA GELN Early Literacy Task Force. This document may be posted or
reproduced only in its entirety (six pages).
To reference this document:
Michigan Association of Intermediate School
Administrators General Education Leadership
Network Early Literacy Task Force (2016). Essential instructional practices in early literacy: Prekindergarten. Lansing, MI: Authors.

Purpose

This document was developed by the Early Literacy Task Force,
a subcommittee of the Michigan Association of Intermediate School
Administrators (MAISA) General Education Leadership Network
(GELN), which represents Michigan’s 56 Intermediate School Districts.
For a full list of representatives, please see the back page.

INSTRUCTIONAL PRACTICES

The purpose of this document is to increase Michigan’s capacity
to improve children’s literacy by identifying a small set of researchsupported literacy instructional practices that could be a focus of
ThisThe
document
professional development throughout the state.
focusisofintended
the to be
document is on classroom practices, rather than
onconcert
schoolorEssential
read in
with
systems-level practices (which will beInstructional
addressed inPractices
a future document).
in Literacy,
The document focuses on prekindergarten, as literacy knowledge
Prekindergarten. There is important
and skills developed in the preschool years predict later literacy
andpotential
continuitytoinimprove
these two
achievement.1 Prekindergarten educationoverlap
has the
“reading-by-third-grade” outcomes.documents,
Early childhood
and some programs
children willcan
benefit
also help to address disparities in literacy
achievement.
Research
from instructional
practices
identified in
suggests that each of the ten practices in this document can have a
the prekindergarten document beyond the
positive impact on literacy development. We believe that the use of

Purpose

The purpose of the document is to increase Michigan’s capacity to
improve children’s literacy by identifying a small set of research-supported
instructional practices that could be the focus of professional development
throughout the state. The focus of the document is on classroom practices,
rather than on school- or systems-level practices (which will be addressed
in a future document). Research suggests that each of these ten practices
can have a positive impact on literacy development. We believe that
the use of these practices in every classroom every day could make a
measurable positive difference in the State’s literacy achievement. They
should be viewed, as in practice guides in medicine, as presenting a
minimum ‘standard of care’ for Michigan’s children.

Essential Instructional Practices in Early Literacy Prekindergarten
Essential Instructional Practices in Early Literacy Grades K-3
Research-supported instructional practices that can have a positive impact on
literacy development. The use of these practices in every classroom, every day
could make a measurable positive difference in the State’s literacy achievement.
They should be viewed, as in practice guides in medicine, as presenting a
minimum “standard of care” for Michigan’s children.

prekindergarten
year.
these practices in every classroom every day could make
a measurable
positive difference in the State’s literacy achievement. They should be
viewed, as in practice guides in medicine,
as presenting
minimum
You may
not excerpt fromathis
document in published form, print or digital, without written permission from the MAISA GELN Early Literacy Task Force. This
document may be posted or reproduced only in its entirety (six pages). To reference this document: Michigan Association of Intermediate School Administrators General
‘standard of care’ for Michigan’s children.

School–wide and
Center-Level Essentials

Education Leadership Network Early Literacy Task Force (2016). Essential instructional practices in early literacy: K to 3. Lansing, MI: Authors

Literacy Development

Page 1 | Essential Literacy Practices - Prekindergarten

Page 1 | Essential Literacy Practices K-3
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Essential School-Wide and
Center-Wide Practices in Literacy

Prekindergarten and Elementary Grades. A document of the Michigan
General Education Leadership Network (GELN) Early Literacy Task Force
This document was developed by the Early Literacy Task Force,
a subcommittee of the Michigan Association of Intermediate School
Administrators (MAISA) General Education Leadership Network
(GELN), which represents Michigan’s 56 Intermediate School Districts.
For a full list of representatives, please see the back page.

LITERACY DEVELOPMENT
This document is intended to be
read in concert with Essential
Instructional Practices in Early
Literacy, Prekindergarten and
Essential Instructional Practices
in Early Literacy, Grades K to
3. The systems and practices outlined
here provide school-level and programlevel support for effective classroom
instruction in prekindergarten and
elementary literacy.

Purpose

The purpose of this document is to increase Michigan’s capacity to improve
children’s literacy by identifying systematic and effective practices that can be
implemented at the organizational level in educational and care settings that
serve young children. To meet the needs of all young learners, organizational
practices must support literacy development in ways that systematically impact
learning throughout elementary schools, early childhood learning centers, and
other literacy-oriented learning environments and programs.1
Each of the ten recommended school-level or center-level systems and practices
should occur in all Michigan prekindergarten and elementary school learning
environments. These essential practices should be viewed, as in practice guides in
medicine, as presenting a minimum ‘standard of care’ for Michigan’s children.

You may not excerpt from this document in published form, print or digital, without written permission from the MAISA GELN Early Literacy Task Force. This
document may be posted or reproduced only in its entirety (six pages). To reference this document: Michigan Association of Intermediate School Administrators General
Education Leadership Network Early Literacy Task Force (2016). Essential instructional practices in early literacy: K to 3. Lansing, MI: Authors
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Systematic and effective practices
that can be implemented at the
organizational level. To meet
the needs of all young learners,
organizational practices must support
literacy development in ways that
systematically impact learning.

E V E R Y
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COACHING

Essential Coaching Practices
for Elementary Literacy
This document was developed by the Early Literacy Task Force,
a subcommittee of the Michigan Association of Intermediate School
Administrators (MAISA) General Education Leadership Network
(GELN), which represents Michigan’s 56 Intermediate School Districts.
For a full list of representatives, please see the back page.

COACHING PRACTICES
This document is intended to be
partnered with the Essential
Instructional Practices in Early
Literacy Prekindergarten
and the Essential Instructional
Practices in Early Literacy
Kindergarten – Grade 3
as well as the Essential School Level Literacy Practices.

Purpose

The purpose of this document is to increase Michigan’s capacity to
improve children’s literacy by identifying a small set of research-supported
literacy coaching practices that should be a focus of professional
development throughout the state. Literacy coaching can provide powerful
job-embedded, ongoing professional development with a primary goal
of enhancing classroom literacy instruction through improving teacher
expertise.1 Effective literacy coaching supports teachers to successfully
navigate the daily challenges they face in their classrooms. As a result,
instructional capacity and sustainability within the schools increases.2
In addition, through improving teacher expertise and the quality of core
instruction, student achievement increases.3

You may not excerpt from this document in published form, print or digital, without written permission from the MAISA GELN Early Literacy Task Force. This
document may be posted or reproduced only in its entirety (x pages). To reference this document: Michigan Association of Intermediate School Administrators General
Education Leadership Network Early Literacy Task Force (2016). Essential elementary literacy coaching practices. Lansing, MI: Authors.
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Essential
Coaching
Practices

Research-supported literacy
coaching practices that support
powerful job-embedded,
ongoing professional learning
that enhances classroom literacy
instruction through improving
teacher expertise.
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Department
of Education

Policy
Makers

Social Media and Web connections: Visit us at www.gomaisa.org/geln-early-literacy Twitter Hashtag #MichiganLiteracy

